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ABSTBA'CT' ^_ ^ \ 

This publlcatiob offers a conceptual lodel which 
evaluates the various components coaprising a satisfactory field 
practicuB experience. The: podel, entitled SET^ provides an outline of 
an effective, proven method. for providing coupselcr trainees * with 
satisfactory field practicui experiences, taki^ng Into account the 
roles aild responsibilities of the supervisor, educator, and ^trainee. ' 
A cooperative effort is urged jiith recoaaendations that counselor 
educatbrs relinguish the rol^^f supervisor in favor of coordifaator 
and consultant once the trainee has been placed.. The argument ''is aadis 
that the on-site supervisor be given the priiary responsbility f^r 
helping to ^et goals, to provide supervision and feedback, and to 
assess the overall performance, of, the trainee. It is also recommended 
that the' counselor educator provide as much information as possible 
to the trainee and supervisor so that meaningful behavioral 
objectives can established. (Author/PFS) ^ 
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ABSTRACT 

■S6Tf -A T«R€E''.PART-WO0E.L . FOR 



INTEGRATING COUNSELOR EDUCATORS , 

. /» 

AND SUPERVISORS' 

. /' • • _ . 



The authors offer a conceptual model which evaluates the 

• * . ' ■ / 

varl6us components which compp se a satisfactory field prac,tHcum 

.experience. The model, entitled SET, takes into account the roles 

arrd responsibf 1 i^es played by the supervisor, educator, and trainee 

A cooperative effort is urged with recommendations that counselor 

educators relinquish the role of supervisor in favor pf coordinator 

*and consultant once the' trainee has been placed. Yhe argument is 
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made that the on-site supervi sor 'be give"n the prfmary responsibility 
-for^ helping to set goals,' to provide supervisloh^and feedback, and 
' to assess the overall performance of . the trainee. It was also 

recormi*ended that tfre counselor educator provide as much information 

.as possible to the trainee and supervi sor' so that mcanir>gful^ 

behavioral objectives can be estabUshed 



1. 



7 can De escao i i snea . ^ 



The SET modtgl provides aaoutlir^ of an effective, proven 

4 



* method* for providing counselor-trainees with sdti sfactory\f ield ^ 
practicum experiences. . . . ' \ 



SET: ATHREE-PAftT MODEL FOR 



INTEGRATING COUNSELOR EDUCATORS 



AND SUPERVISORS 



The notion that a superv4sed field .experience for counselor 
trainees is an essent ial'c aspect 'of graduate education is well- 
supported in the counseling profession (ACES, 1972;. APGA, 196^; 
Dash, 1975). The^-e i-s clear assumption among counselor educators 
and supervisors that a primary function of the field practicum is 
' to provide the' counselor trainee with the ppportunity to apply the 
skills learned in the classroom an4 laboratory ^act icCPm. 

The degree to which the counseTor is able to integrate the 
^ ideal of the counselor educator with the realities of the supervisor's 
field setting will be facilitated by seviral components: a) the 



trainee's level of interpersonal functioning - the respons i bF 1 i ty of 
"the counselbr educator; and b) the on-site supervision which is • 
available - the responsibility of the ^ifeld supervisor. These - 

components should not be considered as mutually exclusive or/1ndet)endent 

« / 

efforts by the educator and supervisor, but rather as a Xojoint 
activity designed to enhance the quality of the f ield^exper i^i^ce for 
the counselor trainee. , , , 



In the past, the supe^isOr's^role has b^een defined pri 

by the counselor eductaor ^A/buckle, 19584 1963; Patterson^ 

/ 

Segrist &' Nelson, f972). However, tbfs approach has not always 
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proven to be the most effective for meanplngfu^ .fteld practlcum 

experiences, ^Of ten, counselor educators question the field super- 

» • ' ' ' * 

visor's'quaf Ity of supervision, while the syperv I sors* quest Ion 
f • 

the relevance o^,the toun^selpr educatfor*s infetrudtion, with the 
counselor ♦trainee caught somewhere in between. 

Integrating the Component! 



The (Supervisbr-Edi^ator-Trainee) Model for\field super- 
*uis1on was developed by the writers* in coordinaft ion with supervisors, 
•counselor educators*, and Students who, by the way, can\be remarkably 
accuarate at preceiying what is needed from a field counseling 
experience. Ba^cally, the three ;e lements of SET include: 1) the 

functlbn'of the on-^ite supervisor in the specific field setting: 

' * • t •» - ' 

2) 'the role and coodinition efforts of the counselor educator; and 

4 

3) the readiness of the counselor trainee to .function satisfactorily 

In the field setting. It should -be recognized that the trainees 

themselves are'the most crucial ingradient in this model* However, 

It must be kept in mind that hte supervisrBv plays the dominant role 

In the filed experience, a Y^ct which must be recogniaed liy any 

fleJd supervisjon model. Hlth^^^^^ ^^'^ understanding, the Ipield 
t . 'I 

* I 
experience could*have potentially 1 imi t ing resu 1 ts for thfe tjr^inee, ' 

the students served, .as well as for t>ie professional relationship 

between the supervisor and the counselor educator. \^ 



I 3 • 

The Counselor -TraWe ' ^. 

Obviously, the nx)st Important componeuit In 'Sny model of super- 
vision Is the trainee. Prior to^any field placement assignment, 
•the trainee must have reachecf eKpoInt where an array of competent 
TcounseJIng techniques and strategies can be provided. Since not 
all trainees .attain ^comparable levels of functioning In theirclass- 
room or laboratory counseling experiences, the developmental level 
of the trainee is the primar^y^ determination' of the SET mode). This 
level of trainee functioning can be determined in several ways 
depending bn the preference and orientation of the counselor educator 
(e.g, instructor's ratings and observations, se^ff-rat ings and 
observations, cl ient-ratings, and peer evaluations). The SET model 
emphasizes observational eC^aluations stated In behavioral terms 
♦since these have been shown to bp^most effective for bringing about 
trainee le'arning and ski 1 T development . The presence of cfSunsell'ng • 



ski 1 Is necessary for minimal ly f ac i 1 i tat i v^cond i 1 1 o.ns , such •as the 
use of refelctions, attending behavior, open-ended questions, goal- 
sett Ing^and so on, can be determined and rated from o^ of three ^ 
perspectives: 1) the skill is not part of- the trarnee^s repertoire;. 
Jl) the sklH IS part of t/e trainee*s repertoire But is not be*ln5 \ 



r 



gsed appropriately; or A) the skill Is part of the trainee's 
re^ertol re^^nd is b^ng used appropriatley. 
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WH 1 1 e skiKls to be taught to tralciees will vary from 
program to program, SET has a general Hs^ of skills re-, 
quired of h?egtnning cbunse I ors .tha t serve as basic crltecta 

for evaluation. Items from that Ijst Include the follov^ing 

» " -- - 

counselTng skills:' a statement cj^rifying expectations; 

0 f 

,expl or^at ion through facilitative q^e s t f 5n I n^ ; mutua-l goal 
setting; clarification, reflection and summa r i z a t i on ; ' ro I e- 
rehearsal and practice; and evaluation of progress, 

Etfectiv.e counsel i,nc) will typically foTlow the above 
pattern in sequence and that sequence may. occur entirely 
within. one counseling sesrs'ion or over thec6urS^of several 
sessions, Ne^ r t he I es s each of these areas should be p^rt 
of the counselor's repertoi^re of techniques and strategies. 
It becomes incumbent upon the counselor educator to insure 
that, these skills, and othersdeemed important by the 
IndiV^idual, be' mastered prior to placing a trainee in a 
fleldsetting. ' 
\ ' Observation and evaluation of th^ trainee's performance 

In fhe laboratory practicum will provide the counselor 
. edu-c^tbr with'the best Indication of t h e » s t ud en t ' 9 ability 
to interact in a helping and therapeutic manner. The SET 
Mode I stresses the Importanc-e of complete evaluations 'con- 
ducted In a systematic, manner^and using the res^ults as 
diagnostic input for continued development of the trained I rj 
both the lab and field SBttlng, * * 



Obviously, students will vary In their ab I 1 1 1 y *t o ' o f f e r 
fac I 1 J ta 1 1 ve' skflls and It Is this qualitative difference 
which the counselor educator must consider whan snaking ^ , 
field assignments.. Rega-rdless of tj)e specific manner by 
which the trainee's read.Iness is determined, the q'uevstlon 
of whether the person 1;^ prepared for a' field placement must 
be answeVeti. Hesitation by the counselor educator in making • 
this decision may be an indication that the t ra i nee i s -not 
ready for a fie>d placement* ' - ' 

TheSu.pervlsor 

The key feature "of SET Is that the s'upehvlsoc deflrtes 
his or her own'i*ole for the field experience as well as the 
role of the trainee. The supervisor is in the best, pc/sition / 
to know whatsis necessary for ^ reali^ic and 'success fu 1 
tralhlng -experience. Ic i s^ the supervisor who sets the \ 
requirements and pf e- requ i.s i te skills for trainee placement, 
and it is the counselor educator who, in effecj, coordinates 
t;he actions ,to make the SET Model work. With this i q mind, 
considerable coordination efforts betJifeen supervisor and 
counselor educator are necessary to achieve this end. De- ' 
fining what is needed for supervision ^nd how * t o -ac h I eve it 
best Is the primary responsibility of the supervisor. A- 
'*key cons i'derat I On of SET Is -placing the r e s pon s i b I 1 1 1 y , f or ' 
Supervision wi-th the supervisor - where It bel*&ngs. Here, 
the use of contracts which precisely stipulate the experiences 
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dutfes and respons ijt)i 1 1 t^s of, ^11 parties Is essexitlaF to th^e 
effective u^e of the SET model; 

Continued feedback from the supervisor wl ^1 help the 
trainee to grow professionally ^nd to mate a meaningful 
contribution to those being' sei;ved. Pei^aps a more Jmpc^tarft 
form of feedback' is that which the supervisor conveys to the 
counselor educator \n the form of an overall evaluation. 
Grades are. usual ly j^s^d on the completion of stated behavioral 
objectives and satij^ctory evaluation , but,more importantly 
than^^Irades is thfe information gained about; one's first 
professional counseligg experience in a real-life setti/ig. 
111 thisirole/ the supervisor plays a crucial p^rt in trans- 
forming the cSunselor-tr;ain€e into a professional counselor. 

The Counselor Educator ^ 
A primary responsibility of the counselor educator prior * 
to making an/"filed p^lacemen^ts , involves tP^ determination of ' 
\he developh)ental' le^l of each trainee, ^nd secring appropriate 
'field setting*. The counselor educator must therv consider 
the factors which either limit or enhailce the supervisory 
eitperlence of ^ach student. Once the developmental level of 
each trainee has been established, the counselor educator • 
considers the field placement^ available for each student's 
Interests. If * tfie^s ituatlon i^ such that thfere Is. more 
than one setting available, then a determination must be ^ 
macfe as to which setting can provlde-the most»meaningful 



experience for the' student. Factors to be considered may 

Include reports of students p rev i ou s 1 y ' as s i gni d to that 

I * ^ . ' \ • » 

/ . *r ' 

setting,' the compatibility of the university's goals and •« 
philosophies with those of the supervisor, the amount of 
supervision td be prov^'ded at the placement site, the 
qualifications and competencies of the person tloyig the 
superv i s i on , . t he amount of counse 1 i ng expected on a given 
day as opposed to c 1 e r i ca 1 /adm i n i s t ra t i ve du t i es , ^ ci^I s tance 
from the university to t4>e site»as^^it influences ^he fre- 
que.ncy of. visits by the counselor educator! snd the overall 
facilities available to the trainee for personal aa(i pro- 
f ess iona 1 g rowt h. ^ 
^ Soqie additional factory which may |^hfluence the Cc^unselor 
educator's decision incl\jde the number of students in field 

' ' ^ • •• 

settirr.gs, time and money allocated for trafi/el, and most 
'importantly, the coordination of t he 'super v i s i on experience' 

witi3 t;^he fiel* supervisor. ' ' • 

A counselor trainee should never .be placed in a field 

setting until the counselor educator determines that he or 
. $h,e is able to provide, at least, minimally facilitative 

skills. However, the field placement i s^ a growth experience 

^ ^ _ • • . / 

and therefore the counselor educator has an obligation to 
bath*) the student and the supervisor to indicate areas to 
work on. This will require Informing both pa/tles 6f areas 
of strength and weakness^ This itiformation then can be u9md ' 
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f or. s-ett I,ng behavioral objec.tlves and goa 1 sv?*towavrd s which- 
to work, S ' ^ 

I 

By th^ tirwe the trainee Is ready for a field placement, 

r 

th6 counselor educator's job as educator changes to one of 
coordlnator/and consultant. Those. counselor educators who 
^are not willing to assume this new role and.aFlow the 
responsibility to shift to the supervisor will be dojn^g a,^ 
mts-service to all those involved. The counselor -educ^at^r's 
greatest contrFbutjon to a sat^i sf actory f4el,d prac^tlcum wi]1 
be one af preparation, placement, coordination, and consufta- 
tlon. ' ^ * 

• . . '■ r • 

Evaluating SET 

^he SET Model for s upe r v i ng ' f i e 1 d experiei^ces h^is »^ 

been used .for'sever^l semester^ with field placements in 

schools, communi'ty colleges, universities, and t^arious human ' 

service agencies. Rece i v i ng 'co'ns i de rab 1 e input from students 

artd on-s i te^"supe/v I sors , it ha.s developed i n to ' an- ef f ec t i ve 

model for field practicum supervision. ^ 

. ' *- • 

<» 

Trainees have fo^nd the effecti^ve coordination and ^ 
liaison between the couns^elor educator and, on-site supervisor' 
critical to a prof i^ab 1 e ^pra^ct i cum experience.^ The SET 
Model has received favorable evaluations from.bbth supervisors^ 
and trainees who have experienced this, integrated approach- 

t ' ' . 

to field practiq^um. It would appear that the, Jn teg ra t i on. ^ 
of' th^ efforts of the counselor educator and supervisor ^ 
to achieve effective and meaningful practice Is an ^ssen.ttal 
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goal f or" counsc 1 or% educat I on • The writers believe th4s 
goal'^has Been achteN(ed' pr InrarJ 1 y ^because SET conceptualizes 
, the. sup.er^i s laa process as a cojoiryt effort with the primary. 



respon^Mb'J'IIH^ o^f ^u^^rv I stian» resting w Ith .^tfie » slipe rvi sor ' \ ^ 
aivd' the primary r'd^pon^ib i U ty for training res t i-ng- w I th he,, 
.counselor educator. Each member plays a vl»tal role in the] - 
overall trainTng program of ^counse 1 qrs , a^d. both, are Important 
for th^ir un?1jue contribution. The SET ModeJ a-dvocat^s a 

I V I s I on*, of 1 abor vf or he effective aad efficient traini^q* 
and supervision of cou nse 1 o r -'t ra i nees . . • 
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